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On	behalf	of	the	Board	of	Trustees	I	am	pleased	to	report	that	Epsom	Girls	Grammar	School	had	a	

very	successful	2016.	

Epsom	Girls	continues	to	deliver	very	high	levels	of	achievement	and	the	Board	remains	committed	

to	support	programmes	that	strive	to	continually	improve	the	teaching	and	learning	outcomes.	The	

funding	model	for	high	decile	schools	like	EGGS	remains	inadequate	and	to	achieve	our	level	of	

commitment	we	are	dependent	on	the	support	of	the	EGGS	community.	We	are	very	grateful	for	the	

on-going	support	that	we	have	from	the	school	community.	

As	EGGS	celebrates	its	centenary	in	2017	it	also	provides	an	opportunity	to	evaluate	what	education	

at	the	school	may	look	like	over	the	coming	years.	We	will	focus	on	the	master	plan	and	review	the	

infrastructural	needs	of	an	aging	school.	Recent	projects	have	provided	an	insight	into	what	can	be	

achieved	with	the	community	support	and	the	Joyce	Fisher	Sports	Centre	is	an	example	of	a	project	

that	enriches	the	students	and	the	community	in	general.	

The	2016	NCEA	results	demonstrate	that	EGGS	is	a	high	achieving	school	with	high	overall	pass	rates	

at	all	NCEA	levels.	University	Entrance	acceptance	levels	are	well	above	levels	of	similar	schools	and	

the	number	of	Scholarships	attained	was	very	pleasing.	The	high	performance	culture	is	a	credit	to	

the	staff	and	students.	

This	year	was	Mrs	Lorraine	Pound’s	first	as	Principal	and	the	Board	would	like	to	congratulate	Mrs	

Pound	on	a	very	successful	first	year	in	charge.	The	Board	and	the	Senior	leadership	team	look	

forward	to	working	together	to	implement	what	Mrs	Pound	calls	the	‘magic	paradox’	of	EGGS;	

innovation	based	on	strong	tradition.	

In	June	2016	the	Board	election	saw	many	new	faces	join	the	governance	framework	as	a	number	of	

existing	trustees	stepped	down.	Thank	you	to	all	trustees	for	your	time	and	commitment	to	ensure	

that	EGGS	continues	to	deliver	strong	governance	protocols.	

The	annual	report	shows	that	the	school	is	financially	sound,	continues	to	be	well	managed	and	has	

strong	governance	practices.	A	large	school,	such	as	EGGS	requires	a	very	passionate	leadership	

team	and	teaching	staff.	The	success	achieved	is	recognition	to	all	whom	contribute	to	make	EGGS	a	

great	school.	

Epsom	Girls	Grammar	School	is	in	a	very	strong	position	to	meet	the	challengers	of	future	teaching,	

learning	and	the	community	expectations.	

	

Chris	Iles	

Board	Chair	



Board of Trustees 2016 
Name Position How position on 

Board gained 
Occupation Term 

expired/expires 

John Bridgman Member Elected Engineer May 2016 

John Dolan Member Elected General Manager May 2016 

Claire Fisher Member Co-opted Lawyer May 2016 

Paul Gestro Member Co-opted BNZ April 2019 

Rachel Heeney  Staff Rep Elected Teacher April 2019 

Chris Iles  Member Elected Chief Financial 
Officer 

May 2016 

Janet Johnson Member Elected Business Adviser May 2016 

Mark Jones Member Co-opted ASB May 2016 

Ian Lambie Member Elected Associate Professor May 2016 

Janeen Love  Member Co-opted Auckland Museum May 2016 

Patrick Masani Member Co-opted Legal Aid Officer May 2016 

Lorraine Pound Principal EGGS May 2016 

Lynley Sheweiry  Member Elected Self Employed April 2019 

Andrew Stevens Member Co-opted Constructions 
Executive Manager 

April 2019 

Imogen Wallace Student Rep Elected Student August 2016 

Gerald Young Chairperson Elected Doctor May 2016 

Charles Aiolupotea Member Co-opted Immigration Officer April 2019 

Philip Bradley Student Rep Elected Business Owner April 2019 

Julie Goodyer Member Elected Lawyer April 2019 

Chris Iles Chairperson Elected Chief Financial 
Officer 

April 2019 

Kate Smith Member Elected NZ Police April 2019 

Kiri Turketo Member Co-opted Teacher April 2019 

Vivien Whyte Student Rep Elected EGGS August 2017 

Tanya Williams Member Co-opted Legal PA April 2019 

SPORT: 
Kiwisport is a Government funding initiative to support students’ participation in organised sport. 
In 2016 the school received total Kiwisport funding of $49,528.00 (excluding GST). The funding 
was spent on supporting participation in sport. The percentage of students participating in 
organised sport decreased slightly from 49% in 2015 to 48% in 2016.
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CHARTER TARGETS 2016  
Students should achieve to the best of their ability and achieve results in National 

Qualifications that match or exceed results from Decile 9 Girls’ schools. 
 
Targets  
 
Support and promote high levels of academic achievement at all levels: 

o pass rate targets set at  Level 1 - 90% 
Level 2 - 90% 
Level 3 - 85% 

o  endorsement rates set at  Level 1 - 80%    
Level 2 - 65%    
Level 3 - 55% 

o Leavers’ target set at 90% of leavers to have NCEA Level 2. 
 

• Support and promote high levels of academic achievement for Maori and Pasifika 
students: 

o  Maori student pass rate targets set at  Level 1 - 90% 
Level 2 - 90% 
Level 3 - 85% 

o Pasifika student pass rate targets set at  Level 1 - 90% 
Level 2 - 90% 
Level 3 - 85% 

 
In 2016 the first target of high academic achievement at all levels was exceeded at all levels in 
terms of pass rates.  
 
Endorsement targets were met at all three levels. L2 Students achieved 96.3% pass rate which is 
the highest ever achieved at EGGS. Leavers’ targets were also met.  
 
Māori students met the pass rate target at L2, missed the target by 0.8% at L3 and missed the 
target for 6.2% at L1. This will continue to be a focus in 2017. 
 
Pasifika students met the pass rate target at L2, missed the target by 18.3% at L3 and missed the 
target by 7.5% at L1. This will continue to be a focus in 2017.  
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OVERALL ACHIEVEMENT  
EGGS students performed to a very high level in the 2016 NCEA qualification at all three year 
levels.  Pass rate targets were met and exceeded  at each year level: 
 

Level Pass rate target % Actual pass rate % 
1 90 92 
2 90 96.3 
3 85 90.9  

 
Strategies implemented in 2016 included: 

• Continuation of academic goal setting and Term 1 Student/Tutor/Parent Conferences 
• Student/Tutor academic tracking Years 11-13 (KAMAR data and web portal data) 
• Departmental, The Learning Centre, and Dean identification of senior students at risk of not 

achieving their level certificate 
• Mentoring of identified students at risk of not achieving – Dean, SLT, tutors, classroom 

teachers 
• Continued implementation of blended learning  
• Focus on learning conversations with a restorative focus in the classroom  
• Supporting students through The Learning Centre and the Learning Skills programme 
• Identified learners staff professional development programme and targeted classroom 

support for individual students including: 
o Māori students  
o Pasifika students   
o Special needs students   
o Gifted and talented students  
o Students at risk of not succeeding  
o Students with ability to excel  
o Epsom House students  
o International students 
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EGGS NCEA RESULTS 2010-2016 
 

Year Level  Year % Pass L1 Literacy Numeracy University 
Entrance 

Level 1 2016 91.1 98.5 96.9  
 2015 93.0 97.8 98.9  
 2014 92.1 99.1 98.7  
 2013 92.3 96.7 96.7  
 2012 91.7 97.7 98.4  
 2011 90.1 97.6 98.7  
 2010 86.0 91.9 99.6  
      
Level 2 2016 96.3 99.1 99.1  
 2015 95.7 99.1 99.1  
 2014 94.8 98.0 99.8  
 2013 94.6 99.1 99.3  
 2012 91.7 98.4 99.3  
 2011 91.4 80.3 97.5  
 2010 89.2 83.0    98.9  
      
Level 3 2016 90.8 100.0 100.0 82.9 
 2015 91.1 100.0 100.0 85.4  
 2014 90.2 99.8 99.8 83.5 
 2013 86.7 99.1 99.1 89.2 
 2012 84.3 98.9 99.5 84.3 
 2011 77.4 93.0 98.8 76.6 
 2010 84.6 94.6 99.3 83.8 
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COMPARATIVE DATA – EGGS AND NATIONAL STATISTICS  
 

Qualification 
EGGS All NZ Schools  

 % pass rate %pass rate 

Level 1  
91.1 

  85.1% 
(2015 85.6) 

Level 2  
96.3 

 

88.9% 
 (2015 88.5) 

Level 3  
90.8  

82.1% 
 (2015 82.8)  

University 
Entrance 

 
82.9 

61.1% 
 (2015 63.3)  
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 Level 1 Level 2 Level 3 UE
EGGS 91.1 96.3 90.8 82.9
All NZ Schools 85.1 88.9 82.1 61.1
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QUALIFICATION ENDORSEMENTS 
EGGS students continue to achieve well in Certificate Level Endorsements. (Excellence – gaining 
50 credits at Excellence at the level of the certificate or above. Likewise, for Merit – 50 credits at 
merit endorsed with Merit) 
 
Endorsement targets were set at 80% at Level 1; 65% at Level 2 and 55% at Level 3.  
These targets were exceeded at all three levels.  
 

Level Year Excellence 
Endorsement 

% 

Merit 
Endorsement 

% 

M+E Endorsement 
% 

Level 1 2016 40.7 44.9 85.6 
 2015 40.5 45 85.5 
 2014 36.5 43.2 79.7 
 2013 36.7 48.1 84.8 
 2012 32.5 51.4 83.9 
 2011 36.4 45.2 81.6 
 2010 22.3 46.3 68.6 
     
Level 2 2016 39.0 45.2 84.2 
 2015 27.4 39.5 66.9 
 2014 29.2 43.1 72.3 
 2013 20.8 44.7 65.5 
 2012 27.9 44.5 72.4 
 2011 19.5 35.8 55.3 
 2010 17.5 31.7 49.2 
     
Level 3 2016 35.6 41.2 76.8 
 2015 19.9 41.9 61.8 
 2014 13.9 41.5 55.4 
 2013 14.5 43.9 58.4 
 2012 16.0 34.8 50.8 
 2011 14.1 34.1 48.2 
 2010 10.4 41.5 51.9 
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ENDORSEMENT COMPARATIVE FIGURES FOR 2016 
 
 
 
 
 

 2016 Endorsements EGGS % All NZ % 
Level 1 Excellence 40.7 19.8 
Level 1 Merit 44.9 35.1 
L1 E+ M Endorsement 85.6  54.9 
Level 1 No Endorsement 14.4 45.1 
   
Level 2 Excellence 39.0 16.8 
Level 2 Merit 45.2 32.2 
L2 E+ M Endorsement 84.0 49 
Level 2 No Endorsement 16.0 51.1 
   
Level 3 Excellence 35.6 17.4 
Level 3 Merit 41.2 34.7 
L3 E+ M Endorsement 76.8  52.2 
Level 3 No Endorsement 23.2 47.8 
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ENDORSEMENT GRAPHS 

 
 
 

 
 

L1 Excellence L1 Merit E and M No Endorsement
EGGS 40.7 44.9 85.6 14.4
National 19.8 35.1 54.9 45.1
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L2 Excellence L2 Merit E and M No Endorsement
EGGS 39 45.2 84 16
National 16.8 32.2 17.2 51.1
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L2 Excellence L2 Merit E and M No Endorsement
EGGS 35.6 41.2 76.8 23.2
National 17.4 34.7 52.2 47.8
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SCHOLARSHIP EXAMINATIONS  
 

• 2016 saw students achieve 72 Scholarships, with two of those at Outstanding level.  
• Scholarships were spread across a total of 23 subjects, showing a depth of achievement at 

the highest level across a broad range of the curriculum. This is a consistent picture each 
year. 

• Outstanding Scholarships were gained in the following subjects: 
• Biology (1) and Statistics (1)  
• One student gained four Scholarships. 
• Three students gained Scholarships in three subjects. 
• Ten students gained two scholarships 

Year Outstanding Scholarship Total 
2016 2 70 72 
2015 4 80 84 
2014 6 63 69 
2013 6 45 51 
2012 14 62 76 
2011 9 57 66 
2010 9 69 78 

 
. 
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MĀORI AND PASIFIKA STUDENT ACHIEVEMENT   
 

Māori Student Achievement Target  Pasifika Student Achievement Target 
Level Pass Rate 

Target % 
Actual 

Pass Rate 
% 

Level Pass Rate 
Target % 

Actual 
Pass Rate 
% 

1 90 83.8 1 90 82.5 
2 90 92.9 2 90 96.7 
3 85 84.2 3 85 66.7 

 

EGGS % NCEA PASS RATES BY ETHNICITY  
 

 Level 1 Level 2 Level 3 University 
Entrance 

All EGGS 91.1 96.3 90.8 82.9  
Māori 83.8 92.9 84.2 73.7 
NZ/European 91.5 94.7 93.5 85.7 
Pasifika 82.5 96.7  66.7 33.3  
Asian 93.2 98.4 92.7 88.6  

COMPARATIVE MĀORI AND PASIFIKA RESULTS FOR 2016 WITH ALL NZ SCHOOLS 
  

 Level 1 
 Level 2 Level 3 University 

Entrance 
EGGS Maori 83.8 

(31 students) 
92.9 

 (26 Students) 
84.2 

(16 Students) 
 

73.7 

All NZ 76.2 84.3 74.3 41.3 
EGGS Pasifika 82.5 

(33 Students) 
96.7 

(29 Students) 
66.7 

(20 Students) 
33.3 

All NZ 74.3 81.1 70.1 34.8 
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ETHNICITY GRAPHS 
 
 

 

 
 
 
 

 
 

Overall Maori NZ European Pasifika Asian
EGGS 91.1 83.8 91.5 82.5 93.2
National 85.1 76.2 90.4 74.3 87.5
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Overall Maori NZ European Pasifika Asian
EGGS 96.3 92.9 94.7 96.7 98.4
National 88.9 84.3 92.2 81.1 88.7
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Overall Maori NZ European Pasifika Asian
EGGS 90.8 84.2 93.5 66.7 92.7
National 82.1 74.3 86.5 70.1 85.1
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Overall Maori NZ European Pasifika Asian
EGGS 82.9 73.7 85.7 33.3 88.6
National 61.7 41.3 70.2 34.8 70.3
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MOVING FROM ‘ME AND MY SCHOOL’ TO ‘US AND OUR COMMUNITY’ 
 

A little bit about us 
ACCoS is the Auckland Central Community of Schools. It was one of the first CoLs established in New Zealand as part of the Investing 

in Educational Success Initiative. We are in our third year of operation and there is strong sense of community across the network. 

Relationships continue to be at the heart of all our learning environments and collaboration is strongly embedded in our pedagogical 

core.  

 

ACCoS is made up of 11 schools and one Early Childhood Education Centre. Six are primary, two are full primaries, two are 

intermediates and one is a secondary school. There are a total of 8,110 students attending these schools with 567 FTTES. Our 

approach is to build teachers individual and collective capacity to improve learning outcomes for all our students. Ten out of the 

eleven schools have an 8-10 decile rating with one central school rated decile 7. This same school deals with a more transient 

population and appears to be the centre of migrant migration providing surrounding schools with an indicator of what may be 

coming. 

 

The CoL has a shifting student population which, while predominantly European/Pākeha at 47.40%, has a fast growing Asian group 

at 35.60%, with the largest group identified as Chinese. An identifiable dynamic is the growing number of migrant learners needing 

extra support with English language at 702 (11.8%) of the year 1-8 schools. Both the Maori population and the Pasifika population 

make up 10.2% of our community and ACCoS continues to highlight priority learners in their achievement challenges. 

 

Schools are beginning to dig more deeply into data analysis and are willing to share their current student data with each other in a 

transparent way using the Google+ community. School leaders are communicating regularly with Across School Leaders (ASL) and a 

two way channel of communication has been established. In School Leaders and Across School Leaders are beginning to understand 

themselves as learners and are starting to contribute in a more transparent and cohesive way within the ACCoS community of 

learning.  

 

Key words coming through strongly in the following report confirm that students are at the centre of every decision we make as a 

CoL and learning is central. Through horizontal connectedness and collaborative inquiry leaders come to understand themselves as 

learners and support the collective achievement challenges. 

 

WHAT NEXT? 
Evaluation of student learning is beginning to be aligned across ACCoS with many teachers using deep questioning and tried-and-

true methods to measure progress. Some year 1 to year 8 schools are just beginning to use tools such as e-asTTle and PaCT to 

standardise measurement progress.  

 
Achievement Challenge 5 continues to be highlighted as an area for improvement. In the ACCoS community of learning 

communication with parents continues to be variable in most schools. The usefulness of the interactions are not yet monitored 

consistently across ACCoS. The 2017 aim is to extend connections and refocus actions at In-School Leader level so that parents 

report there is a strategic focus to collaboration.  
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YEARS 1-8 NUMBER OF 
STUDENTS AT OR ABOVE 

AT OR ABOVE 
ESOL FUNDED 

MAORI PASIFIKA BOYS ASIAN (ADDED) 

2014 5782 4540 (78%) 210  (71.9%) 139 (59.9%) 2131 (72.6%) 1376 (76.4%)  

2015 5633 4392 (78%) 207 (71.2%) 159 (65.4%) 2056 (71.7%) 1478 (74.9%) 702 (12%) 

2016 5688 4438 (78%) 221 ($74.7%) 174 (76.3%) 2072 (71.2%) 1572 (77.5%) 801 (14%) 

 
The 2015 and 2016 National Standards writing data has been collated and compared to the 2014 initial data. 

 

ANALYSIS AND COMMENTARY 
In 2014 of the 5782 students in Y1- 8 4540 (78%) were achieving at or above National Standard.  

In 2015 of the 5633 students Y1 – 8 4392 (78%) were achieving at or above National Standard. 

In 2016 of the 5688 students in Y1 – 8 4438 (78%) were achieving at or above National Standard. 

 

x While the overall achievement of students at or above has remained at 78%, data/evidence indicates that our Maori, Pasifika and 

Asian groups have made good progress with a positive trajectory over three years. 

x Of our 5688 students, 698 (12%) are identified as ESOL which accounted for some variance. 

x A strong Primary and Secondary/Intermediate teacher focus writing group met regularly to discuss variances in writing. 

 

Student Agency  
x Student agency groups have been set up in several schools, in some cases focusing on specific targeted groups such as boys or 

Pasifika learners.  

x Staff workshops, professional development and discussion with teachers within the community have supported staff to work 

more effectively with these targeted groups.  

 

Teacher Agency  
x Teachers have unpacked current writing pedagogy across the community to identify a common way of assessing using 

standardised assessment tools and also worked on engagement. 

x Most In-School Leaders (ISL) identified strategies to accelerate learning such as establishing tracking systems and mapping 

progress to standard each term. There were collaborative action plans, lateral observations and inquiries into creative and 

innovative practices. 

 

Community Agency  
x Parents/whanau are an integral element for writing success of ACCOS learners. Schools strengthened parents’ knowledge around 

Learner Agency by sharing views about their child’s achievement. 
x Discussion took place around what an active learner looked like in the classroom and strategies that could be promoted at home 

to support them. 

 

AREAS FOR IMPROVEMENT AND WHAT NEXT? 
● Continue to build relationships which are at the heart of our learning community and are understood as the pedagogical core. 

● Use an agreed NZCER national standard assessment tool to help with the moderation of writing. 

● Develop a shared understanding of how parents/ whanau can support their child's writing. 

● Continue exploring creative ways to teach writing that are engaging and motivating for targeted learners.  

● Investigate the trend in Pasifika writing and highlight where improvement has taken place and continue to grow this area. 

● Establish a student agency group, with representatives from each school attending CoS leader meetings and becoming part of 

the strategic planning of CoS. 

● Unpack the historic gathering of data to identify trends especially to analyse the dip at Year 3-4.  

● Compare National Standards writing data with reading data and identify differences. 

● Identify targeted learners longitudinally. (Maori, Pasifika, Boys, ELL) 

● Identify students not achieving and use the historic writing data to ensure that a year’s progress happens for targeted students. 
● Identify role models who can be brought in to share their writing process.  

● Create sharable docs on progress for the 2017 report. 

Achievement 

Challenge 1 

WRITING 

WRITING YEAR 0 - YEAR 8  
2014 Writing data lifted from the Achievement Challenges Document 

2015 Writing data lifted from Education Counts Site 

2016 Writing data lifted from National Standards (Nag 2A) 



4 
 

 
 
 
 
 

YEARS 1-8 NUMBER OF 
 STUDENTS AT OR ABOVE 

AT OR ABOVE 
ESOL FUNDED  

MAORI PASIFIKA BOYS ASIAN (ADDED) 

2014 5782 4993 (86%) 235  (76.8%) 153 (65.7%) 2468 (84.%) 1457 (80.9%)   

2015 5633 4931 (87.6%) 252 (86.6%) 179 (73.4%) 2443 (84.8%) 1628 (82.4%) 702 (12%) 

2016 5689 4880 (85.8%) 261 (87.9%) 190 (83%) 2418 (82.7%) 1688 (83%) 801 (14%) 

 
The 2015 and 2016 National Standards writing data has been collated and compared to the 2014 initial data. 

 
ANALYSIS AND COMMENTARY 
In 2014 of the 5782 students in Y1 - 8 4993 (86%) were achieving at or above National Standard.  

In 2015 of the 5633 students Y1 - 8 4931 (87.6%) were achieving at or above National Standard. 

In 2016 of the 5689 students Y1 - 8 4880 (85.8%) were achieving at or above National Standard. 

 

x Positive progress was made by 90 students in 2015. There is also evidence of significant progress for our Pasifika students from 

153 students (65.7%) to 179 students (73.4%), at or above the standard Boys 2,468 (84%), to 2,443 (84.8%) at or above and Asian 

students 1,457 (80.9%), to 1628 (82.4%) at or above the standard.  

x Results in 2016 showed a continued upward trend for our Maori, Pasifika and Asian groups with the culturally significant learning 

strategies we introduced being a contributing factor. 

 

Action Taken 
x Student-friendly reading pathways provided clear indicators of reading skills at each curriculum level. 

x Students were able to see where they currently sat in relation to the curriculum, what they had achieved and what else they 

needed to do to advance.  

x Learning Maps were used to gain greater knowledge and understanding about students who find reading challenging.  

x Ability groupings within the classroom allowed teachers to target specific gaps when needed.  

x Differentiation within the classroom supported students reading below standard.  

x Extra in-class support through the addition of a teacher aid and RTLiT support was provided in phonological awareness 

x Parents/whanau of priority learners developed a shared understanding of how parents/whanau can support their child’s reading 
and specific goals were set and met. Regular conferences are held with parents. 

x Hapara Workspace was used for flipped learning and as a way of students recording their progress in reading.  

x Community people came and listened to the students read and there was ESOL in class support. 

x At-risk students are identified at the start of year 9 and are put into two literacy classes to help develop their literacy skills.  

x Teachers have had discussion around what good reading practice is and the strategies involved. Specific goals are set with both 

students and parents.   

x A peer reading programme for year 9’s ran during tutor time and students had access to a software programme called ‘Reading 

Plus’. 
 
AREAS FOR IMPROVEMENT AND WHAT NEXT? 
x Compare National Standards reading data with writing data and identify differences. 

x Identify an agreed national standard assessment tool for the moderation of reading. 

x Identify targeted learners longitudinally. (Maori, Pasifika, Boys, ELL) 

x Identify the of students not achieving and use historic reading data to ensure that a year’s progress happens for targeted 

students and identify sharable documents on progress for 2017 report. 

x Investigate the trend in Pasifika data, highlight where improvement has taken place, and grow this area. 

x Schools share what they have learnt with ACCOS e.g. Mutukaroa, Steps, slowing the holiday slide, learning maps 

x Develop shared understanding of how parents/whanau can support their child’s reading.  
x Identify role models who can be brought in to read to children.  

x Identify and highlight national reading days for ACCOS to take part in across the Community of Learners.  

x Establish a student agency group, with representatives from each school to attend COS leader meetings and be part of the 

strategic planning of COS. 

 

Achievement 

Challenge 2 

READING 

READING YEAR 0 - YEAR 8  
2014 Reading data lifted from the Achievement Challenges Document 

2015 Reading data lifted from Education Counts Site 

2016 Writing data lifted from National Standards (Nag 2A) 
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YEAR LEAVERS *  NCEA LEVEL 2 ** MERIT *** EXCELLENCE *** M/E 

2014 420 404 (96.3%) 43.1% 29.2% 72.3% 

2015 443 431 (97.3%) 39.5% 27.4% 66.9% 

2016 446 440 (98.7%) 45.2% 39.0% 84.2% 

 

* Number of students in ACCOS who left NZ secondary education after July of that year 

** Number of leavers who achieved at least a Level 2 NCEA certificate (all Year 13 leavers, plus Year 12 leavers, with Level 2) 

*** Endorsement rates 

 
ANALYSIS AND COMMENTARY 
 
x Achievement in 2016 shows an increase of 1.4% in students gaining at last NCEA Level 2. 

x There was a significant increase in all Endorsement measures between 2015 and 2016. 

x Professional Learning Groups provided opportunities to build teacher capacity in teaching and learning. Cross curricular PLGs 

encouraged collaboration across subject disciplines. 

x Using an action research model of inquiry the PLGs trialled strategies that encouraged a joint supportive enterprise of teaching 

and learning (Swaffield, 2011) to embed deeper critical thinking and self-regulation competencies.  

x Strategies included Assessment for Learning (Afl) and Philosophy for children (p4c) with the hunch that higher order thinking 

would increase critical engagement with positive outcomes for students (see endorsement figures above).  

x Students set goals relating to their individual assessment programs, which enabled them to reflect and then focus on next steps. 

 

STUDENT VOICE 
"The community of inquiry helped me organise my ideas for my speech and I had a clearer idea of where I was going with my 

speech." 

"Community of Inquiry helped me have a deeper understanding of the novel, as we all showed our opinions.” 

"Community of Inquiry - I was able to use a collective of ideas from class discussion to help my understanding of [the] novel allowing 

myself to have confidence and enjoyment in my learning." 

"Feeling supported with other people's ideas." 

 

AREAS FOR IMPROVEMENT AND WHAT NEXT? 
The following will be reflected on in plgs: 

x How do we know that an innovation has improved student outcomes? 

x What data could be collected for this purpose? 

x How would data be collected? 

x How will we know that teaching practices have improved? 

x How will the process be recorded and shared with ACCOS? 

x Use data from previous classes/schools and student-presented information to know students’ learning profiles. 
 

 

 

  

Achievement 

Challenge 3 

NCEA LEVEL 2 

NCEA LEVEL 2  
data lifted from Education Counts Site 
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YEAR LEAVERS *  NCEA LEVEL 3 ** MERIT *** EXCELLENCE *** M/E 

2014 415 373 (90.2%) 41.5% 13.9% 55.4% 

2015 429 391 (91.1%) 41.9% 19.9% 61.8% 

2016 429 390 (90.8%) 41.2% 35.6% 76.8% 

 

* Number of students in ACCOS who left Year 13 that year 

** Number of leavers who achieved a Level 3 NCEA certificate 

*** Endorsement rates 

 
ANALYSIS AND COMMENTARY 
x ACCOS and school-wide targets of 85% of leavers with Level 3, has been met. 

x ACCOS and school-wide targets of 55% of leavers with Endorsement has been met. 

x There was a drop of 0.3% in the Level 3 pass rate from 2015 to 2016. 

x There has been a significant increase in Excellence endorsements, 

 

Teacher Agency 

x The collaboration of staff within cross curricular working groups encouraged positive relationships and built energy from sharing 

practice. Middle leadership skills developed within the In School leader team as a result of the PLG framework. 

x Several initiatives involved building teacher capacity around how to build student agency, critical thinking and student support 

x Developing pedagogical awareness in the areas of student agency, engagement, curiosity, questioning and critical thinking skills 

with Level 3 students across the curriculum was a positive outcome.  

x Teachers shared practice, surveyed students and trialled strategies to deepen engagement and excellence/scholarship level 

thinking in their classrooms. 

x Teachers explored the benefits of mindfulness in building student resilience, student agency and wellbeing. Restorative practice 

was also explored. 

 

Student Agency 

x Critical thinking and philosophy workshops were run for students in Y13 with the aim of developing student agency, self-

knowledge and excellence/scholarship level questioning and thinking skills (see endorsement figures above). 

x Tertiary preparation workshops was another initiative with a focus on the specific skills required in the tertiary sector. 

x Student feedback indicated that that learners developed their listening skills and awareness of difference through the 

community of inquiry approach and were more confident about transitioning to University. 

x A growing understanding, high engagement and the extension of critical questioning skills across the curriculum is developing 

(see endorsement figures above). 

x In conjunction with the mindfulness awareness sessions for teachers, workshops were offered to Y13 students to assist with 

managing stress and building self-awareness. 

 

AREAS FOR IMPROVEMENT AND WHAT NEXT? 
x Focus on Level 3 NCEA pass rate 

x Include Philosophy workshop within a full day Student learning conference for Year 13 Students in 2017. 

x Continue Professional Learning Groups focused on philosophy, inquiry, critical thinking strategies and tertiary preparation. 

x Work with ACCoS Primary and Intermediate schools to develop Philosophy Inquiry methods. 

x Continue to focus on scholarship level thinking, from the junior to senior years. 

x Develop Science of Learning: research learning and memory and the influences on it – i.e. timing, sleep, diet. 

x Encourage a cross-curricular approach to creative thinking. 

x Expansion of mindfulness with Year 9 tutor groups as well as other tutor group levels. 

x Potential to grow mindfulness and restorative approaches across the ACCoS and offer PD for teachers. 

Achievement 

Challenge 4 

NCEA LEVEL 3 & 
TERTIARY 

NCEA LEVEL 3 & TERTIARY 
Data from NZQA 
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2014 Parental communication is: - variable - one way - not monitored across the community 

2015 Parental communication is beginning to be monitored across the community 

 
 

ACTIVE LEARNING PARTNERS 

Schools within the community provided many opportunities for parents to be involved as active learning partners. In these 

situations students had opportunities to explain where they were with their learning and discuss their next steps with family 

members. 

 

Developing additional lines of communication with families of target students proved effective, with increased support for 

learning as a result. Tools such as the Mutukaroa project require specific goals setting for students and consistent contact 

with Parents/whanau. The concept of learning maps where students identify those who support them with learning and plan 

next steps, was explored by a number of schools; the map design was adapted to suit different learning environments and 

students.   

 

In response to the challenge of building engagement with a changing demographic, another school developed a parent 

handbook which clarified how parents could be involved in the school.  The booklet was published in English, Korean and 

Mandarin. 

 

In general, parents were regularly consulted about curriculum areas and broader school issues through surveys.  There were 

also informative parent evenings with positive feedback from the school communities.  

 

ONLINE FEEDBACK  
The use of online tools such as blogging or google docs is commonplace; parents were able to access shared student content 

and give feedback.  Seesaw was another software context which was explored through which parents could respond to 

published work shared by their children. 

 

COMMUNITY GROUPS AND EVENTS 
Many schools hold meetings for particular sectors of their community; hui, fono, Indian and Chinese community for example.  

Students and parents have the opportunity to gather together, seek advice on common interests such as career information 

or establish effective communication tools within particular language formats.  Regular meeting times for Pasifika students, 

supported by parents and offering home learning support and cultural opportunities have been positive in some situations. 

Involvement in cultural groups was a successful way of encouraging parents to contribute to school life; for example many 

schools had parents teaching and helping with kapa haka and other dance groups, they support Polyfest performances and 

other cultural festivals.  

 

SPORTING/TRIPS 

Sports coaching and support for zone competitions was another arena for parent involvement across the community.  

Parents were invited to provide transport and supervision as well as support for the team.  School trips always required 

parent helpers who were encouraged to interact with their group and facilitate the learning experiences for the students 

involved. 

 

AREAS FOR IMPROVEMENT AND WHAT NEXT? 
x By 2017 we will have extended our connections and refocused actions so that 90% of our parents report there is a strategic focus 

to the collaboration. 

x Ensure parental communication is two way and track interactions. 

x Explore creative ways to share students learning which enables parents to contribute/feedback.  

x Involve students in decisions about how to involve parents. 

x Arrange a meeting for parents, leaders, students to establish a strategy and direction of CoL with a specific focus on community 

agency.  

x Actively monitor and track parental communication areas the community and across all achievement challenges. 

Achievement 

Challenge 5 

PARENT ENGAGEMENT 
& PARTICIPATION 

PARENT ENGAGEMENT AND PARTICIPATION 
This summary of approaches to parent engagement and participation gives examples of what is currently happening within 

the ACCOS with some examples.  This narrative is not intended to be a fully comprehensive list of what every school does. 

















































Epsom Girls Grammar School 

Notes to the Financial Statements (cont.) 

Name Position How position on Occupation Term 

Board gained expired/expires 

John Bridgman Member Elected Engineer May 2016 
John Dolan Member Elected General Manager May 2016 
Claire Fisher Member Co-opted lawyer May2016 
Paul Gestro Member Co-opted BNZ April 2019 
Rachel Heeney Staff Rep Elected Teacher April 2019 
Chris Hes Member Elected Chief Financial Officer May2016 
Janet Johnson Member Elected Business Adviser May2016 
Mark Jones Member Co-opted ASB May2016 
Ian Lambie Member Elected Associate Professor May2016 
Janeen Love Member Co-opted Auckland Museum May 2016 
Patrick Masanl Member Co-opted Legal Aid Officer May 2016 
Lorraine Pound Principal EGGS 
Lynley Sheweiry Member Elected Self Employed April 2019 
Andrew Stevens Member Co-opted Construction Executive Manager April 2019 

Imogen Wallace Student Rep Elected Student August 2016 

Gerald Young Cha"irperson Elected Doctor May 2016 

Charles Aiolupotea Member Co-opted Immigration Officer April 2019 

Philip Bradley Member Elected Business Owner April 2019 

Julie Goodyer Member Elected lawyer April 2019 

Chris lies Chairperson Elected Chief Financial Officer April 2019 

Kate Smith Member Elected NZ Police April 2019 

Kiri Turketo Member Co-opted Teacher April 2019 

Vivien Whyte Student Rep Elected EGGS August 2017 

Tanya Williams Member Co-opted Legal PA April 2019 
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