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Foreword from the Chairperson of the Board of Trustees 

On behalf of the Board of Trustees I am pleased to report that Epsom Girls Grammar School had a 
very successful 2017. 

Epsom Girls continues to deliver very high levels of achievement and the Board remains committed 
to support strategies that strive to continually improve the teaching and learning outcomes. The 
funding model for high decile schools like EGGS remains inadequate and to achieve our level of 
commitment we are dependent on the support of the EGGS community. We are very grateful for the 
on-going support that we have from the school community and the simple fact is that without this 
support the broad curriculum offered at EGGS would be compromised. 

As EGGS celebrated its centenary in 2017 it not only provided many opportunities to celebrate the 
past but also allowed time to begin to discuss the future. What we know for certain is that things will 
change and at a pace the education sector and the wider community needs to embrace.  Education 
should not be open to wholesale change dependant on the political leaning at the time. Along with 
health these core government funded sectors need cross party policy development to build longer 
term strategies and deliver real value and benefit.  

One of the key goals for the board in 2018 is to complete the revision of the school masterplan 
together with a pathway to deliver outcomes. The community will have an opportunity to review the 
draft plan and provide feedback and will also have an integral role in how we intend to realise these 
projects. 

The other goal in 2018 is the development of the next strategic plan for the school. EGGS has a 
legacy as a high performing educational organisation in NZ. It is recognised as a leading institution of 
academic achievement but also developing educational leaders. The Government’s educational 
review may re-shape the landscape and the board hopes this review process provides some 
direction before we finalise the strategic plan later in the year. 

The 2017 NCEA results demonstrate that EGGS continues to be a very high achieving school with 
high overall pass rates at all NCEA levels. University Entrance acceptance levels are well above levels 
of similar schools and the number of Scholarships attained was very pleasing. The high performance 
culture is a credit to the school leaders, staff and students. 

It would be remiss of me not to thank everyone who played a part in the centennial celebrations last 
year. As we look back on the school’s journey and how we recognised and celebrated the 
achievements all who took part should be immensely proud. 

The board of trustees would like to thank the Principal, Mrs Lorraine Pound for her tireless 
contribution in a very busy year and look forward to creating a solid pathway for the school’s next 
journey. 
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The annual report shows that the school is financially sound, continues to be well managed and has 
strong governance practices. A large school, such as EGGS, requires a very passionate leadership 
team and teaching staff. The success achieved is recognition of all who contribute to make EGGS a 
great school. 

Epsom Girls Grammar School is in a very strong position to meet the challenges of future teaching, 
learning and community expectations. 

Chris Iles 

Board Chairperson 
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Epsom Girls Grammar School 

Members of the Board of Trustees 

Name Position How positon on 
Board gained 

Term 
expired/expires 

Charles Aiolupotea Parent Rep Co-opted May 2019 

Philip Bradley Parent Rep Elected May 2019 

Paul Gestro Parent Rep Elected May 2019 

Julie Goodyer Parent Rep Elected May 2019 

Rachel Heeney Staff Re[ Elected Current 

Chris Iles Chairperson Elected May 2019 

Lorraine Pound Principal Appointed Current 

Lynley Sheweiry Parent Rep Elected May 2019 

Kate Smith Parent Rep Elected May 2019 

Andrew Stevens Parent Rep Elected May 2019 

Kiri Turketo Parent Rep Co-opted May 2019 

Rebecca Mead Student Rep Elected Current 

Tanya Williams Parent Rep Co-opted May 2019 



Participation: 

Kiwisport is a Government funding initiative to support students’ participation in organised sport. In 
2017 the school received total Kiwisport funding of $49,385.68 (excluding GST). The funding was spent 
on supporting the participation in sport outlined in detail, below.  The percentage of students 
participating in organised sport increased slightly from 48% in 2016 to 50% in 2017. 
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CHARTER TARGETS 2017  
Students should achieve to the best of their ability and achieve results in National 

Qualifications that match or exceed results from Decile 9 Girls’ schools. 
 
Targets  
 
Support and promote high levels of academic achievement at all levels: 

o pass rate targets set at  Level 1 - 90% 
Level 2 - 90% 
Level 3 - 85% 

o  endorsement rates set at  Level 1 - 80%    
Level 2 - 65%    
Level 3 - 55% 

o Leavers’ target set at 90% of leavers to have NCEA Level 2. 
 

• Support and promote high levels of academic achievement for Maori and Pasifika 
students: 

o  Maori student pass rate targets set at  Level 1 - 90% 
Level 2 - 90% 
Level 3 - 85% 

o Pasifika student pass rate targets set at  Level 1 - 90% 
Level 2 - 90% 
Level 3 - 85% 

 
In 2017 the first target of high academic achievement at all levels was exceeded at all levels in 
terms of pass rates.  
 
Endorsement targets were met at all three levels.  
 
L2 Students achieved a 96.6% pass rate in 2017 which exceeds the 2016 L2 pass rate by 0.3%, 
an all time high for EGGS. Leavers’ targets were also met.  
 
The Māori student pass rate target was exceeded at L1 by 3.9% achieving higher than the whole 
cohort. 
 
The Māori student pass rate target was not met at L2 by 4.3% and also not met at L3 by 2.9%. 
This will continue to be a focus in 2018. 
 
The Pasifika student pass rate target was exceeded at L2 by 7.7% achieving higher than the 
whole cohort.  
 
The Pasifika student pass rate target was not met at L1 by 6.7% and also not met at L3 by 11.5%. 
This will continue to be a focus in 2018.  
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OVERALL ACHIEVEMENT  
EGGS students performed to a very high level in the 2017 NCEA qualification at all three year 
levels.  Pass rate targets were met and exceeded  at each year level: 
 

Level Pass rate target % Final pass rate % 
1 90 92.3 
2 90 96.6 
3 85 91.1 

UE  84.4 
 
Strategies implemented in 2017 included: 

• Continuation of academic goal setting and Term 1 Student/Tutor/Parent Conferences. 
• Student/Tutor academic tracking Years 11-13 (KAMAR data and web portal data) 
• Departmental, The Learning Centre, and Dean identification of senior students at risk of not 

achieving their level certificate. 
• Mentoring of identified students at risk of not achieving – Dean, SLT, tutors, classroom 

teachers. 
• An Enrichment Programme for year 11 students aimed at supporting L1 NCEA 

achievement.  
• Continued implementation of blended learning.  
• Focus on learning conversations with a restorative focus in the classroom.  
• Supporting students through The Learning Centre and the Learning Skills programme 
• Identified learners staff professional development programme and targeted classroom 

support for individual students including: 
o Māori students  
o Pasifika students   
o Special needs students   
o Gifted and talented students  
o Students at risk of not succeeding  
o Students with ability to excel  
o Epsom House students  
o International students 
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EGGS NCEA RESULTS 2010-2017 
 

Year Level  Year % Pass L1 Literacy Numeracy University 
Entrance 

Level 1 2017 92.3 98.1 96.8  
 2016 91.1 98.5 96.9 
 2015 93.0 97.8 98.9 
 2014 92.1 99.1 98.7 
 2013 92.3 96.7 96.7 
 2012 91.7 97.7 98.4 
 2011 90.1 97.6 98.7 
 2010 86.0 91.9 99.6 
     
Level 2 2017 96.6 99.8 99.1 
 2016 96.3 99.1 99.1 
 2015 95.7 99.1 99.1 
 2014 94.8 98.0 99.8 
 2013 94.6 99.1 99.3 
 2012 91.7 98.4 99.3 
 2011 91.4 80.3 97.5 
 2010 89.2 83.0    98.9 
     
Level 3 2017 91.1 99.8 100.00 84.4 
 2016 90.8 100.0 100.0 82.9 
 2015 91.1 100.0 100.0 85.4  
 2014 90.2 99.8 99.8 83.5 
 2013 86.7 99.1 99.1 89.2 
 2012 84.3 98.9 99.5 84.3 
 2011 77.4 93.0 98.8 76.6 
 2010 84.6 94.6 99.3 83.8 
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COMPARATIVE DATA - EGGS AND NATIONAL STATISTICS  
 

Qualification 
EGGS All NZ Schools  

 % pass rate %pass rate 

Level 1  
92.3 

86% 
(2016 85.1) 

Level 2  
96.6 

 

90.0% 
 (2016 88.9) 

Level 3  
91.1  

84.2% 
 (2015 82.1)  

University Entrance  
84.4 

 

62.6% 
 (2016 61.1)  
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Level 1 Level 2 Level 3 UE
EGGS 92.3 96.6 91.1 84.4
National 86 90 84.2 62.6
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QUALIFICATION ENDORSEMENTS 
EGGS students continue to achieve well in Certificate Level Endorsements. (Excellence – gaining 
50 credits at Excellence at the level of the certificate or above. Likewise, for Merit – 50 credits at 
Merit endorsed with Merit) 
 
Endorsement targets were set at 80% at Level 1; 65% at Level 2 and 55% at Level 3.  
These targets were exceeded at all three levels.  
 

Level Year Excellence 
Endorsement 

% 

Merit 
Endorsement 

% 

M+E Endorsement 
% 

Level 1 2017 34.5 48.6 83.1 
 2016 40.7 44.9 85.6 
 2015 40.5 45 85.5 
 2014 36.5 43.2 79.7 
 2013 36.7 48.1 84.8 
 2012 32.5 51.4 83.9 
 2011 36.4 45.2 81.6 
 2010 22.3 46.3 68.6 
     
Level 2 2017 30.7 42.4 73.1 
 2016 39.0 45.2 84.2 
 2015 27.4 39.5 66.9 
 2014 29.2 43.1 72.3 
 2013 20.8 44.7 65.5 
 2012 27.9 44.5 72.4 
 2011 19.5 35.8 55.3 
 2010 17.5 31.7 49.2 
     
Level 3 2017 23.4 40.6 64 
 2016 35.6 41.2 76.8 
 2015 19.9 41.9 61.8 
 2014 13.9 41.5 55.4 
 2013 14.5 43.9 58.4 
 2012 16.0 34.8 50.8 
 2011 14.1 34.1 48.2 
 2010 10.4 41.5 51.9 
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ENDORSEMENT COMPARATIVE FIGURES 2017 
 
 

 2017 Endorsements EGGS % All NZ % 

Level 1 Excellence 34.5 20.1 
Level 1 Merit 48.6 35.6 
L1 E+ M Endorsement 83.1  55.7 
Level 1 No Endorsement 16.9 54.9 
   
Level 2 Excellence 30.7 16 
Level 2 Merit 42.4 27.1 
L2 E+ M Endorsement 73.1 43.1 
Level 2 No Endorsement 26.9 56.9 
   
Level 3 Excellence 23.4  15.6 
Level 3 Merit 40.6 28.1 
L3 E+ M Endorsement 64  43.7 
Level 3 No Endorsement 36 56.3 
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NCEA Endorsement Graphs 

 
 

 
 

L1 Excellence L1 Merit E and M No Endorsement
EGGS 34.5 48.6 83.1 16.9
National 20.1 35.6 55.7 54.9
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2017 NCEA Level One Endorsement

L2 Excellence L2 Merit E and M No Endorsement
EGGS 30.7 42.4 73.1 26.9
National 16 27.1 43.1 56.9
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2017 NCEA Level Two Endorsement 
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L3 Excellence L3 Merit E and M No Endorsement
EGGS 23.4 40.6 64 36
National 15.6 28.1 43.7 56.3
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2017 NCEA Level Three Endorsement
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SCHOLARSHIP EXAMINATIONS  
 
 

•  2017 saw students achieve 88 scholarships, with 7 of those at Outstanding level.  
• Scholarships were spread across 21 different subjects reflecting that students are supported to 

achieve at the highest level across a broad range of subjects. 
• 20 Scholarships from Visual Arts, 12 from Biology, 10 from DVC and 8 from Statistics.  
• 3 students in year 12 achieved scholarships including one year 12 student who received two 

scholarships. These were in a range of subjects; Music, Printmaking, Economics and Calculus.  
 

Year Outstanding Scholarship Total 
2017 7 81 88 
2016 2 70 72 
2015 4 80 84 
2014 6 63 69 
2013 6 45 51 
2012 14 62 76 
2011 9 57 66 
2010 9 69 78 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



11 
 

MĀORI AND PASIFIKA STUDENT ACHIEVEMENT   
 

Māori Student Achievement Target  Pasifika Student Achievement Target 
Level Pass Rate 

Target % 
Actual 

Pass Rate 
% 

Level Pass Rate 
Target % 

Actual 
Pass Rate 

% 
1 90 93.9 1 90 83.3 
2 90 85.7 2 90 97.7 
3 85 82.1 3 85 73.5 

UE 64.3  UE 64.7 
 

EGGS % NCEA PASS RATES BY ETHNICITY  
 

 
Level 1 Level 2 Level 3 University 

Entrance 
All EGGS 92.3 96.6 91.1 84.4 
Māori 93.9 85.7 82.1 64.3 
NZ/European 95.9 96.7 93.9 88.8 
Pasifika 83.3 97.7 73.5 64.7 
Asian 91.4 97.9 93.4 86.9 

MĀORI AND PASIFIKA RESULTS FOR 2017 WITH ALL NZ SCHOOLS 
 
 
  

Level 1 
 

Level 2 Level 3 University 
Entrance 

EGGS Maori 93.9 
(31 students) 

85.7 
 (30 Students) 

82.1 
(22 Students) 

 

64.3 

All NZ Maori  77.9 85.7 76.4 42.7 
EGGS Pasifika 83.3 

(30 Students) 
97.7 

(43 Students) 
73.5 

(24 Students) 
64.7 

All NZ Pasifika 77.3 83.4 75.0 36.8 
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ETHNICITY GRAPHS 
 

 
 
 
 

 
 
 
 
 
 

L1 Overall Maori NZ European Pasifika Asian
EGGS 92.3 93.9 95.9 83.3 91.4
National 86 77.9 90.6 77.3 87.7
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L2 Overall Maori NZ European Pasifika Asian
EGGS 96.6 85.7 96.7 97.7 97.9
National 90 85.7 93 83.4 89.6
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L3 Overall Maori NZ European Pasifika Asian
EGGS 91.1 82.1 93.9 73.5 93.4
National 84.2 76.4 87.5 75 87.6
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2017 Level Three NCEA Pass Rates by Ethnicity

UE overall Maori NZ European Pasifika Asian
EGGS 84.4 64.3 88.8 64.7 86.9
National 62.6 42.7 70.7 36.8 73.5
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2017 University Entrance Rates by Ethnicity  
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“The greatest value of a picture is when it forces us to notice what we never 
expected to see.” - John Tukey  

Background 

This year 2017 

Agency 

Auckland Normal Intermediate (ANI) 

Cornwall Park District School (CPDS) 

Epsom Girls Grammar School (EGGs) 

Kohia Terrace School (KTS) 

Maungawhau 

Meadowbank 

Newmarket School 

Parnell District School 

Remuera Intermediate 

Remuera Primary School 

Victoria Avenue School (VAS) 

Gardner Road Kindergarten 

Sharing across  Kāhui Ako 

Planning for 2018 
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Background 
Auckland Central Community of Schools (ACCoS) was one of the first Kāhui Ako 
established in New Zealand as part of the Investing in Educational Success Initiative. 
We are in our fourth year of operation with a  strong sense of community across the 
network. Relationships continue to be at the heart of all our learning environments and 
collaboration is strongly embedded in our  pedagogical core. 

ACCoS is made up of 11 schools and one Early Childhood Education Centre. Six are 
primary, two are full primaries, two are intermediates and one is a secondary school. 
There are a total of 8,110 students attending these schools with 567 FTTES. Our 
ongoing approach is to build teacher's individual and collective capacity to improve 
learning outcomes for all our students. 

The 2017 CoL has a shifting student population which, while predominantly 
European/Pākeha at 44.70%, has a fast growing Asian group at 37.30%, with the 
largest group identified as Chinese. An identifiable dynamic is the growing number of 
migrant learners needing extra support with English language in our years 1-8 schools. 
Both the Maori population and the Pasifika population make up 11.1% of our community 
and ACCoS continues to highlight priority learners in their achievement challenges. 

Ten out of the eleven schools have an 8-10 decile rating with one central school rated 
decile 7. 

This year 2017 
Schools continued to dig more deeply into data analysis and willingly shared current 
student data with each other in a transparent way using the Google+ community. School 
leaders communicated regularly with Across School Leaders (ASL). In School Leaders 
and Across School Leaders  contributed in a transparent and cohesive way across the 
ACCoS Kāhui Ako using shared electronic folders. 

Building on the work we did  last year the ACCoS  Kāhui Ako continued with a writing 
focus and there was an across school emphasis on Teacher Pedagogy with developing 
a school wide culture of sharing knowledge and learning. Several cross sector  
opportunities were presented for staff to discuss student progress in writing 
especially in the area of  personal practice and attitude towards writing. 

Agency 
The gathering of individual school’s narratives by the In School Leaders highlighted 
students developing more confidence in their writing. Current school-wide achievement 
data for writing has yet to be finalised and compared to previous years. However 
schools anticipate an increase in writing achievement following  the focus of agency in 
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writing. Schools across the Kāhui Ako had a focus on learner agency with an emphasis 
on engaging students in the teaching and learning cycle. Students assessed their own 
work and decided on their future needs for learning. Teachers worked on raising student 
achievement through a school-wide inquiry into collaborative practices. Schools 
conscientiously looked for ways to involve parents in the learning process and to be 
part of the school family. 

Each school wrote a reflective narrative of their learning journey framed by the following 
questions. 

1. What were you hoping to achieve this year?
2. What were findings/outcomes from your inquiry?
3. What are the implications of your findings?

These learning narratives were curated in a shared folder and were transparent for 
everyone to access. From these narratives commonalities were established. These are 
displayed in a separate overview table to help convey the common message. Following 
below is a summary from each school’s ISL reflective narrative. 

Auckland Normal Intermediate (ANI) 
The work of ACCOS this year in our school was centered around Agency and becoming 
more agentic in our actions. The primary focus for our three in-school leaders was to 
work collaboratively with their PLG team to build capability and capacity in student 
agency, teacher agency and community agency. 

The student agency group focused on increasing intrinsic motivation with students. By 
increasing student choice, learning mindfulness and building relationships, students 
grew in confidence which in turn positively increased their motivation to learn. 

Within the teacher agency group, teachers actively discussed their practice, critically 
questioning each other and created an active culture of sharing and reflection. 
Teachers, from a range of backgrounds and experience, enjoyed the collaborative and 
inclusive opportunity to actively problem solve needs within the classroom or within their 
own pedagogy. 

The community agency group aimed to strengthen relationships with parents to improve 
student learning. An inquiry into how to effectively engage with parents in a purposeful 
and meaningful manner was undertaken in addition to investigating a differentiated 
approach to engagement with various groups of parents. 

Cornwall Park District School (CPDS) 
In the past year as part of an in-school leadership team, CPDS hoped to develop a 
review of how to look inwards to enhance pedagogical practice that would help to effect 
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a writing shift in the school, especially with boys. The review included how they could o 
work together with other schools  to encourage student engagement in writing. 

As part of this inquiry, they decided to develop a series of student assessment rubrics 
for each genre in Written Language to meet two of their primary objectives. Firstly to 
increase student agency by engaging students in the teaching and learning cycle and to 
assess their own work and deciding on their future needs for learning. 

Secondly, by developing student assessment rubrics, teachers were exposed to the 
pedagogical content knowledge needed to effectively teach different writing genres.

Epsom Girls Grammar School (EGGs) 
ISLs at EGGS led 14 collaborative staff professional learning groups (PLGs).  

A common thread of improving student learning throughout the PLGs of 2017 was around 
knowing the learner, strengthening learning relationships and building student agency.  

Each ISL worked with their cross curricular PLG to develop one aspect of this collective inquiry 
by building teachers’ repertoire of strategies and then sharing, reflecting and refining these 
strategies. This process was supported by the EGGS PLG Action Plan and school wide 
professional development. 

The ISLs discovered that building student agency requires proactive teacher actions. 

More specifically:       
Building Teacher Agency is a shared responsibility to: 

1) Make learning visible
● access to subject specific vocabulary  (glossary, persistent repetition)
● clarify  writing purpose, genre, style, expectations, provide writing toolkit
● explicit use of/teaching of the language of thinking (e.g. clarify, define, synthesise, make

distinctions, example, counter argument etc.) – develop metacognition
● provide thinking frameworks such as design thinking, community of inquiry, philosophy

circles to deepen critical thinking and engagement.
● consider big/ relevant/ ethical concepts – and then ways to respond/reason/reflect/re-

evaluate beyond the initial discussion.
● value the learning of others – to develop empathy
● consider our questioning purposes – questioning skills are the key
● learning ways of remembering through scientific research – BYOD = the most important

device is your brain so learn how to use it effectively
● making assessment for learning rather than for judgement of teachers, making progress

visible and valued. Assessment that is reflective, has clarity and engagement with the
criteria, provides student choice, is self directed, includes peer feedback, provides tools
for improvement

● making connections; (between heart and head, across disciplines, making it feel
authentic)
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and for ACCoS 
making our own work more visible for our colleagues 
creating our own communities of inquiry  - what is the fertile ground for further 

exploration, what  are the contestables? 

2) Strengthen relationships
● authentic engagement with Ti Tiriti o Waitangi
● honouring our bicultural partnership
● creating a restorative culture ‘ a fair process’ that enables students to be part of the

problem solving – increases their sense of responsibility and control, students learn
social and emotional skills through the process.

● develop emotional intelligence - training attention by learning to take notice, express
gratitude, regulate emotions, practice mindfulness

● hearing student voice

and for ACCoS
meetings with ISLs within EGGS to strengthen links between PLG inquiries, and with

relevant contributing ISLs to strengthen links across the community 
meetings where relevant, with ISLs from primary and intermediate schools to strengthen 

understanding around transitions and to share practices up and down. 

3) Respond to learner differences
● being inclusive
● valuing diversity
● knowing our learners – their strengths, their challenges – through building relationships,

observations, interrogating the data
● provide opportunities for self- paced, problem solving environments, incorporating

technologies for effective blended learning, design differentiated lessons
● designing learning for those with barriers to learning ; at the edges (UDL)
● And don’t forget what you learnt in the past – successful practice should be valued

alongside shifting practices

Kohia Terrace School (KTS) 
Students increased agency and understanding of the learning process in writing, 
resulting in improved writing achievement.   Parent agency around curriculum areas and 
student wellbeing was supported. 

Across-school data analysis showed improved writing achievement, particularly with 
regard to students who have been at the school for a year or more and with boys. 

KTS worked on introducing writing pathways which clarified learning progressions to 
both teachers, students and parents. They encouraged and supported teachers to 
embed them in their programme, developing more student directed learning and better 
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understanding of writing skills and processes across the school. They also embedded 
the use of reading walls and maths learning journeys so that they were equally effective 
at building student, teacher and parent agency. 

Maungawhau 
Maungawhau’s goal was to improve student agency in writing through the use of 
learning maps with an emphasis on boys writing. 

Through this goal they increased home and school partnerships and engagement with 
the community through a Maungawhau Literacy Evening and meeting with the parents 
of the targeted boys. 

Allowing the boys target group regular opportunities to discuss and reflect on their 
learning in a personal way proved to be very successful. 

Writing sessions were non threatening, motivating and engaging and had a positive 
influence on their self efficacy in writing. 

Teachers used mixed year level groups looking at OTJ moderation in writing and this 
strategy was successful so will continue in the future. 

Next year all teachers will be part of a writing PLC. The aim is to address the 
inconsistencies across the school with writing pedagogy and teachers content 
knowledge. 

Meadowbank 
Meadowbank school’s goal was to raise student achievement through the 
implementation of innovative learning pedagogies and practices in all classrooms. 

Teachers worked on raising student achievement through a school-wide inquiry into 
collaborative practice. Collaborative Practice Team Inquiry at Meadowbank School and 
through using the Teacher Evaluation Form has shown that teacher confidence in using 
effective practices in writing has increased. 
The school will continue with their  whole school professional development on 
collaborative teaching practices in 2018. 
The school will continue to develop students' capacity in agency to improve their 
learning. 
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Newmarket School 
The ISL aimed to inquire into teacher's writing practices' and how teachers viewed 
themselves as writers, and how this in turn affected writing within the classroom. 

In an attempt to create a school culture of shared knowledge and learning, our ISL  
hosted opportunities for staff to open up discussion around writing, surveyed the staff 
regarding their practice and attitude towards writing, created ongoing interactive writing 
strategies enquiry,ran staff meetings regarding teachers as writers  and planned for 
opportunities for teachers to observe other teachers in action with writing.The ISL 
wondered whether teachers themselves were confident writers and what could be done 
to further encourage this part of the process. 

For transitioning this included creating opportunities for observations and discussion 
regarding strategies for aiding student transition between classes and year levels and 
teacher preparedness for transitioning students’ between the levels. 

The ISL focussed on ensuring that evidence was collected around community 
engagement in the school and shared any identified gaps with the teachers.   

Parnell District School 
ISL wanted student readers to see themselves as readers in all aspects of their 
learning, not just looking at reading in isolation; For example, reading does not just 
happen at a set time during the day, skills taught in reading are transferred into all other 
learning areas. 

Teachers within the Reading PLG, were able to unpack and discuss professional 
readings using up to date research to help gain a greater understanding on how digital 
tools could be used. Multiliteracies were introduced into teacher practice. 

Current school-wide achievement data for writing has yet to be analysed- we anticipate  
an increase in writing achievement as a result of the schools focus on improving student 
agency in writing and also from our school-wide focus on acceleration. 

Emphasis has been placed on the development of ways to capture student voice so that 
this can be used to drive teaching and learning to a greater extent. At a whole school 
level, encouraging agency and independence was a priority and one of the ways the 
school developed this was through ‘Daily 5’ - a Literacy Structure that sees students 
become lifelong learners by developing many independent literacy habits. 
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Remuera Intermediate 
One ISL  sought to improve the transition of students and the sharing of successful 
pedagogies to increase student engagement and ultimately raise achievement within 
the technology curriculum area. Collaborative relationships were built between schools 
through school visits (Cornwall Park, Meadowbank Primary & Auckland Grammar 
School) and a survey of various elements of Technology teaching across ACCoS 
schools was conducted. A meeting of technology teachers from across schools was 
held to connect and share with a view to smoothing the pathway for students as they 
transition from school to school. 

Another ISL sought to increase both student and teacher wellbeing awareness, and 
enhance the health curriculum through extending the work begun in the previous school 
year. 

The final two ISL sought to explore cultural agency as a vehicle for improving student 
achievement through Pasifika Pride and Pasifika mentoring groups. Teacher agency 
Pasifika - Survey indicated some understanding of influencers and best practice around 
instructional strategies for raising Pasifika achievement. A challenge we faced was the 
limited Professional Development 'access to teachers' due to other demands on PGD 
time 

Remuera Primary School 
The introduction of Learning Maps, under the umbrella of student agency, has been a 
focus for this year at Remuera Primary School. 

Student agency and the philosophy and pedagogy surrounding the maps were 
introduced to all staff in a Term 2 staff meeting and all teachers had their children 
complete the maps in class. 

This was followed up by a meeting in which the teachers shared completed maps by 
their students in small groups. 

The school is now committed to revisiting the Learning Maps and having students 
across the school complete them on a regular basis,  as a form of data to capture the 
evolution of student agency school-wide.

Victoria Avenue School (VAS) 
At Victoria Avenue School teachers needed support in writing such as conferencing with 
students, setting goals, giving feedback and making informed OTJs. They developed 
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school wide writing progressions through the levels, carried out an end of year survey 
and asked for feedback in Syndicate Meetings to gather data on how successful the 
moderation changes have been. 

From that teachers developed consistencies and guidelines for conferencing and 
feedback in writing across the school. Student agency was developed by sharing writing 
goals with students and parents. 

Gardner Road Kindergarten 
Parent Engagement is at the heart of Gardner Road Kindergarten as can been heard 
when listening to their story ( see link - Video stories page 9).  

Sharing across  Kāhui Ako 
This year several members of the ACCoS Kahui Ako shared their learning journeys in a 
variety of ways with the education community as can be seen below. The success of 
these have built the professional capability of our ASL and strengthened their role in our 
Kahui Ako.  

● Sabbatical Report
○ Leading from the Middle Janice Adamson Principal of Victoria Avenue
○ Innovative Inquiry for Curriculum Design Wendy Kofoed Principal of

Newmarket School 

● Reflections
○ Systemic Change -spinning straw into gold Jill Farquharson Principal of

Auckland Normal Intermediate School and Across School Principal for
Auckland Central Community of Schools.

○ COACHING - “A Way of Being” Virginia Kung Deputy Principal of
Newmarket School. 

● Presentations
○ Ulearn 2017 Presentation  Lessons learned from ASL in a Kāhui Ako

■ Catherine Palmer
■ Erin Hooper
■ Sue Spencer
■ Sonya Van Schaijik

○ TeachMeetNZ Webinar
■ Hosted by Sonya Van Schaijik & Catherine Palmer
■ Principal’s ASB APPA Travelling Fellowship 2017 Leadership

Across Schools Alison Spence (Principal) Kohia Terrace School
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■ Esol Strategies at Kohia Terrace School Amy Battrick (ISL) Kohia
Terrace School 

■ Learning Maps and Reading Patricia Whitmore (ISL) Remuera
Primary 

■ As a matter of PaCT Erin Hooper ASL Cornwall Park District
School 

● Video Stories
○ ACCoS Community of Learners Jill Farquharson & team
○ Gardner Road Kindergarten video narrative  Gaylene Brownlie Gardner

Road Kindergarten 
○ Writing pathways and Student Agency at Kohia Terrace School

● Across Schools Events
○ Writers Festival Mark Hassall (ASL) Remuera Primary & Team

Planning for 2018 
When identifying where to next, schools have decided on approaching 2018 in a 
different way. Principals have stated their schools focus for 2018 and Across School 
Leaders have been allocated to identify, plan for and help drive the Across Schools 
Collaborative Inquiries in a more direct and explicit way.  

There is already a sense of shared accountability and collective responsibility for 
learners within these schools. ASL will agree on a set of indicators that wil be  used to 
monitor the effectiveness of various approaches due to the current challenges we are 
facing around  the dis-establishment of National Standards.  This has commenced with 
the development of an agreed template to document this year’s narratives in addition to 
a framework for our 2018 Collaborative Inquiries. 

Each inquiry will identify the best way of documenting the process and look for new 
ways to show learning outcomes centred around three themes: "How we teach", "What 
we teach" and "Who are affected", in the areas of mathematics, oral language, writing, 
student agency and learner agency. Our secondary school’s focus is termed ‘Wild Card’ 
and this is to highlight the broad inquiries with a central theme of literacy across the 
curriculum.  

Investigating what the pedagogical approach should look like will challenge teachers to 
think differently about “How we teach”. A deep look at content knowledge will help them 
prioritise “What to teach” and analysing learners needs will ensure that  “Who is 
affected” remains the purpose of our work.  
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The ASL have identified that they needed external support in developing expertise in 
leading the improvements of teaching practices across the Kāhui Ako. At this stage they 
are best to utilise expertise within the Kāhui Ako and have agreed to collate baseline 
data at the beginning of 2018. What this looks like for each inquiry is still to be finalised.  
There is growing clarity around documentation and sharing of the collaborative inquiry 
process with challenges and successes celebrated. ASL will highlight pedagogies that 
motivate and engage students. They will ensure that links will be made with school 
directions and goals and that parents are included as part of the process. 

This year with the success from the across school Writer’s Festival the ASL have 
confirmed that this event to celebrate the importance of writing will go ahead in 2018. In 
addition with the focus identified on learner agency other events could take place such 
as rebranding of ACCoS Kāhui Ako with a logo competition led by an ASL.  
To continue to build our community voice language weeks could be celebrated across 
our community such as Maori language week, and Chinese Language Week as well as 
other language weeks that reflect the languages within the school community. 
ASL could also use other common focus across the schools to develop a sense of 
community such as Enviro Schools, Travelwise Schools or celebrating Matariki the 
Maori New Year as a Kāhui Ako 

ASL have also identified the importance of sharing the learning journey with other Kāhui 
Ako and will continue to reflect and curate the learning journey via their ACCoS Blog 
and share again at Ulearn in 2018 and TeachMeetNZ as well as in other ways like at 
other schools, at other education events or via social media. 

● ACCoS Site

● ACCoS Calendar

● ACCoS Community Folder

● Google+ Community

The future looks bright for our Ako ( ACCOS)  and we are strategically placed to work 
collaboratively to achieve our goals. 
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YEAR LEAVERS *  NCEA LEVEL 2 ** MERIT *** EXCELLENCE *** M/E 

2015 443 431  (97.3%) 39.5% 27.4% 66.9% 

2016 446 440  (98.7%) 45.2% 39.0% 84.2% 

2017 TARGET 97% 

2017 actual 424 Year 13 
21 Year 12 

422 Year 13 (99.5%) 
15  Year 12 (71.42%) 
Total 98.2% of 
leavers 

42.2% 
40% 

33% 
6.6% 

75.2% 
46.6% 

* Number of students in ACCOS who left NZ secondary education after July of that year
** Number of leavers who achieved at least a Level 2 NCEA certificate (all Year 13 leavers, plus Year 12
leavers, with Level 2)
*** Endorsement rates 

ANALYSIS AND COMMENTARY 

• Achievement in 2017 shows stability in leavers gaining at least NCEA Level 2.
• Endorsement rates of Year 12 leavers were pleasing.
• Professional Learning Groups provided opportunities to build teacher capacity in teaching and learning. Cross

curricular PLGs encouraged collaboration across subject disciplines.
• Using an action research model of inquiry the PLGs trialled strategies that encouraged a joint supportive

enterprise of teaching and learning (Swaffield, 2011) to embed deeper critical thinking and self-regulation
competencies.

• Strategies included care in course selection for Year 12 students with a stated intent to leave secondary
education at the end of their Year 12 year; tracking of Year 13 students’ achievement of Level 2 during their
Year 13 year; identification of priority learners, fostering higher order thinking skills and critical engagement
skills.

• Students set goals relating to their individual assessment programmes, which enabled them to reflect and then
focus on next steps.

AREAS FOR IMPROVEMENT AND WHAT NEXT? 
The following will be reflected on in plgs: 
• How do we know that an innovation has improved student outcomes?
• What data could be collected for this purpose? 
• How would data be collected?
• How will we know that teaching practices have improved? 
• How will the process be recorded and shared with ACCOS?
• Use data from previous classes/schools and student-presented information to know students’ learning profiles.

Achievement
Challenge 3

NCEA LEVEL 2
NCEA LEVEL 2 
Data from NZQA 
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YEAR LEAVERS *  NCEA LEVEL 3 ** MERIT *** EXCELLENCE *** M/E 

2015 429 391 (91.1%) 41.9% 19.9% 61.8% 

2016 429 390 (90.8%) 41.2% 35.6% 76.8% 

2017 TARGET 86% 56% 

2017 actual 424 381  89.9% 40.6% 23.4% 64% 

* Number of students in ACCOS who left Year 13 that year
** Number of leavers who achieved a Level 3 NCEA certificate
*** Endorsement rates 

ANALYSIS AND COMMENTARY 
• ACCOS and school-wide targets of 85% of leavers with Level 3, has been met. The rate is expected to be above

90% once reconsiderations and all summer catch-up credits are showing in official results.
• ACCOS and school-wide targets of 55% of leavers with Endorsement has been met.
• There was an increase on the 2016 Level 3 pass rate of 3.9%.
• Excellence endorsement rates in 2016 were unusually high; at 23.4% the rate sits more than 3 percentage

points higher than the preceeding 5 years’ rates.

Teacher Agency 
• The collaboration of staff within cross curricular working groups encouraged positive relationships and built

energy from sharing practice. Middle leadership skills developed within the In School leader team as a result of
the PLG framework.

• Several initiatives involved building teacher capacity around how to build student agency, critical thinking and
student support

• Developing pedagogical awareness in the areas of student agency, engagement, curiosity, questioning and
critical thinking skills with Level 3 students across the curriculum was a positive outcome.

• Teachers shared practice, surveyed students and trialled strategies to deepen engagement and
excellence/scholarship level thinking in their classrooms.

• Teachers explored the benefits of mindfulness in building student resilience, student agency and wellbeing.
Restorative practice was also explored.

Student Agency 
• A day long Year 13 Learning Summit with key speaker then Mt Albert MP Jacinda Adern and 3 workshop

sessions that students chose on a range of topics including critical thinking, philosophical thinking, note taking
and information retention, academic researching, science of stress, money matters, and presentation skills
workshops were run for students in Y13 with the aim of developing student agency, self-knowledge and
excellence/scholarship level questioning and thinking skills.

• Student feedback indicated that learners developed their listening skills and awareness of difference through
the community of inquiry approach and were more confident about transitioning to University.

• A growing understanding, high engagement and the extension of critical questioning skills across the
curriculum is developing.

• In conjunction with the mindfulness awareness sessions for teachers, workshops were offered to Y13 students
to assist with managing stress and building self-awareness.

Achievement 
Challenge 4 

NCEA LEVEL 3 & 
TERTIARY

NCEA LEVEL 3 & TERTIARY
Data from NZQA 
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AREAS FOR IMPROVEMENT AND WHAT NEXT? 

• Continuing focus on learning and individual students achieving to the best of their ability.
• Continue Professional Learning Groups focused on philosophy, inquiry, critical thinking strategies and tertiary

preparation.
• Work with ACCoS Primary and Intermediate schools to develop Philosophy Inquiry methods.
• Continue to focus on scholarship level thinking, from the junior to senior years.
• Develop Science of Learning: research learning and memory and the influences on it – i.e. timing, sleep, diet.
• Encourage a cross-curricular approach to creative thinking.
• Expansion of mindfulness with Year 9 tutor groups  as well as other tutor group levels.
• Potential to grow mindfulness and restorative approaches across the ACCoS and offer PD for teachers.
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Epsom Girls Grammar School 

Members of the Board of Trustees 

Name Position How positon on 
Board gained 

Term 
expired/expires 

Charles Aiolupotea Parent Rep Co-opted May 2019 

Philip Bradley Parent Rep Elected May 2019 

Paul Gestro Parent Rep Elected May 2019 

Julie Goodyer Parent Rep Elected May 2019 

Rachel Heeney Staff Re[ Elected Current 

Chris Iles Chairperson Elected May 2019 

Lorraine Pound Principal Appointed Current 

Lynley Sheweiry Parent Rep Elected May 2019 

Kate Smith Parent Rep Elected May 2019 

Andrew Stevens Parent Rep Elected May 2019 

Kiri Turketo Parent Rep Co-opted May 2019 

Rebecca Mead Student Rep Elected Current 

Tanya Williams Parent Rep Co-opted May 2019 
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